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Abstract

The objective of the research was to find out whether there was any significant difference
between the students who were taught through Read, Cover, Remember, retell strategy
(RCRR) and the students who were taught through Conventional Way (Collaborative
Learning). This research used Quasi-Experimental Method. The population of this research
was the nineth year students of SMP Negeri 2 Parepare. Total number of populations was 256
students and two classes of them were taken as sample by using cluster random sampling.
One class was as experimental group (IX.s) and one class was as control group (IX.7). The
numbers of each class were 32 students. The instruments used were reading comprehension
test. The result of this research concludes that there was any significant difference between
the students between the students who were taught reading through RCRR strategy and the
students who were taught reading through Conventional Way (Collaborative Learning). It is
proved by the mean score of the students’ posttest in Experimental group was 85.46, while in
Control group, the mean score of students’ posttest was 80.15. The result of the t-test value
(3.123) was greater than t-table value (2.000). This indicated that Ho was rejected, and Ha was
accepted.
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INTRODUCTION

Reading comprehension is the
ability to read a text, process it and try to
comprehend the meaning. Reading is an
important skill in our daily life because it
can give so many advantages for us.
Through reading, students can obtain
plenty of information which can
expand their knowledge more and
more. Besides, in learning English, being
able to comprehend reading passage is a
must. When the teacher gives text for the
students to answer some questions, they
possibly cannot answer it well if they
do not comprehend reading passage

well. It is like two aspects which
cannot be separated. It is like fire and
fume, two things that is inseparable.
That is a fact in comprehending text that
is absolutely needed.

Related with the present study,
reading comprehension is not as simple
as people imagination to achieve it
There are many aspects that must be
considered if the teacher wants to
successfully conduct the teaching
learning process. One of the important
aspects is giving the students a chance to
read during the lesson and also make
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sure that they completely understand
what they read.

Reading was the major problem
that was found in the nineth year
students of SMP Negeri 2 Parepare. It is
showed by their rate score on their
reading achievement is 63.00. It was a
reality found in SMP Negeri 2 Parepare.
The cause of the students’ reading
achievement problem was the teacher’s
teaching method. It was not interesting.
The data was taken from the
questionnaire given to the students.
About 60 % students said that they were
bored when they studied English,
especially reading. Because of that, this
research will suggest the teaching of
reading by using (RCRR) Read, Cover,
Remember Retell strategy. This teaching
strategy is good to improve the
students’ reading comprehension. The
main problems of this research were as
follows: Is there any significant
difference between the students who
were taught through RCRR strategy and
the students who were taught through
Conventional Way (Collaborative
Learning)?

The objective of the research was to
find out whether there was any
significant difference between the
students who were taught through RCRR
strategy and the students who were
taught through Conventional Way.

The significance of the research was
divided into two parts. They were
theoritically and practically:

a. Theoritical significance, this study
will be worth for the other
researchers in which hopefully it can
be used as reference and also
guidance in conducting the same
study of  observing reading
comprehension. Some information
and theories provided in this study
can be taken to enrich the available
reference. The other researchers are
hoped can take the strength and
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add the weakness. Furthermore, the
procedures of composing this
research become a good guidance to
be used to have a better result of
doing research in teaching reading
comprehension.

b. Practical significance, this

research is expected:

1. For the English teacher, the
result of the study was greatly
expected to be useful when
they conduct the lesson and
manage the students in
reading class. By using this
technique, teacher can conduct
the lesson since this technique
is easy to be implemented in
the teaching learning process.

2. For the students, they will have
new experience and great
improvement of  reading
comprehension when they join
reading class. New experience
is mainly felt since the
technique used allows them to
work together. With
collaborative learning, the
students are able to solve
problems they face during the
lesson by discussing with their
friend. In addition, the
students’ ability in reading
comprehension will gradually
improve because they do not
only read, but also try to
understand what they read.
This way is actually what they
need in reading class.

3. For the next researcher, this
research was expected to be
meaningful information and to
give motivation for the next
researcher to create another
research about teaching
reading, especially for reading
comprehension.

RESEARCH METHOD
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Quasi-experimental =~ method  which
applied two groups pretest and posttest,
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namely experimental and control group.
The design was presented as follows
(Gay, 1981:227) :

E 01 X1 02
C 01 X2 02
There were two variables a. Pretest

involved in this research, namely
Independent and Dependent
Variables. The independent variable
was the use of RCRR strategy
technique in teaching reading, and
the dependent variable was the
students’ reading comprehension.

The population of this research
was the nineth year students of SMP
Negeri 2 Parepare. It consited of 8
classes where each class consisted of
32 students. Therefore, the total
number of the population was 256
students. The sample was taken by
using cluster random sampling
technique. Two classes of the nineth
year students of SMP Negeri 2
Parepare was taken as research
samples, 2018/2019 academic year.
Because the researcher used Quasi-
experimental method, this research
took class IX.s as experimental group
with 32 total number of students,
and class IX.7 as control group with
32 total number of students.

The instrument used to acquire
the data from the students was a test.
It will be divided into two kind of
test; pretest and posttest.

The procedures of collecting
data were presented in chronological
order as in the following:

The researcher gave the pretest
before giving treatment to the
students. It aimed to define the
students’ prior ability of speaking.
Reading test was a test applied in
this research. The test consisted of
20 items. The test run during 2 x
40 minutes.

b. Treatment
The students learned reading
through RCRR strategy. This
treatment was conducted for four
times. Each meeting run during 2
x 40 minutes.

c. Posttest
The posttest was given after the
students getting the treatment. It
aimed to know the significant
difference between the students’
skill before and after Read, Cover,
Remember, Retell Strategy. The
test run during 2 x 40 minutes.

To analysis the data from the
result of the pretest and posttest,
some formulas were used here. The
first was to calculate the students
answer, the researcher used the
formula from Dirjen Pendidikan
Dasar dan Menengah, 2005:28

The correct answers of the student

Total number of item
The second was to classify the students score into four levels, the researcher
used the classification level from Dirjen Pendidikan Dasar dan Menengah, 2005:2 :

a. 86-100 classified as very good
b. 71-85 classified as good
c. 56-70 classified as fair
d. 41-55 classified as poor
e. <40 classified as very poor
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Then, to calculate the rate percentage of students’ score, the researcher used the
following formula:

0/—£><100
°T N

The last, to collect the mean score between the result of pretest and posttest, the
researcher used the formula from Gay, 1981: 198 :

yoxX
N
FINDING AND DISCUSSION
The researcher puts forward the a. The percentage of students’
hypothesis, namely: reading comprehension for the
a. Ho there was no any pretest
significant difference between the Before conducting the treatment,
students who were taught the researcher administered
through RCRR strategy and the achievement test of pretest to
students who were taught know the prior knowledge of the
through Conventional Way. students in Experimental group
b. Hi : there was any significant and Control group. The analysis is
difference between the students shown in the following table and
who were taught through RCRR chart.
strategy and the students who Table IV.1  The frequency and
were taught through Conventional percentages of pretest score for
Way. both groups
Experimental
Range of - pGrou Control Group
NO Score Classification P
F P F P
1. 86-100 Very good 0 0 0 0
2. 71-85 Good 0 0 0 0
3. 56-70 Fair 8 25 3 9.38
4. 41-55 Poor 21 65.63 22 68.75
5. <40 Very Poor 3 9.37 7 21.87
Total 32 100 32 100

b. The percentage of students’ reading comprehension for the posttest

The result of the analysis of
the students’ reading
comprehension after the
treatment can be seen in the

following table:

Table IV.2 The frequency and
percentages of posttest score for
both groups
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Experimental Control Group
NO Reslrclgfe()f Classification Group
F P F P
1. 86-100 Very good 12 37.5 2 6.25
2. 71-85 Good 20 62.5 27 84.37
3. 56-70 Fair 0 0 3 9.38
4. 41-55 Poor 0 0 0 0
5. <40 Very Poor 0 0 0 0
Total 32 100 32 100

c. The mean score of students’ of both groups
The test result of students’ mean score of both groups is shown in the

Table IV.3 below.
Table IV.3.  The mean score of students’ in both groups
Mean Score Gained
Group Pretest Posttest Score
Experimantal 51.87 85.46 33.59
Control 47.34 80.15 32.76

d. The standard deviation of students’ posttest of both groups
The standard deviation of students of both groups was presented in
the following table.

Table IV.4.  The standard deviation of students’ of both groups
Standard Deviation Different
Group Pretest Posttest Star_xda.\rd
Deviation
Experimental 8.99 7.11 1.88
Control 7.39 6.55 0.84

e. The t-test value of students’ pretest
To know the significant difference between the results of students’
mean score of both groups on pretest, the researcher used t-test (test
of significant). The result is showed on table IV.5 below.

Table IV.5.  The t-test value of the students’ pretest
Test t-test df t-table
Pretest 1.961 62 2.000

f. The t-test value of students’
posttest
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reading comprehension
between both groups after
giving the treatment. The
researcher found that the
calculation of t-test value as

difference of students’ follows:

Table IV.6. The t-test value of the students’ posttest.
Test t-test df t-table
Posttest 3.123 62 2.000

In this section, the discussion deals with the application of RCRR strategy in

te

aching reading to improve the
students’ reading comprehension.
Through this strategy can improve
the students’ score. It was proved
by the result of the mean score
rate of pretest of Experimental
group was 51.87 and the mean
score of posttests was 85.46 or
increase 33.59 points.

The result of hypothesis
testing showed that there was a

significant difference between
both groups. All groups got
improvement but the

improvement of students’ reading
comprehension in Eperimental is
higher than Control group.

The comparison of the
improvement of the reading
comprehension achievement of
both groups could be shown by
analyzing the result of posttest.
The students’ result showed in
posttest for Experimental group,
there were 12 students (37.5
percents) were classified very
good, 20 students (62.5 percents)
classified good, no student was
classified fair, no student was
classified poor, and no student
was  classified very  poor.
Otherwise, the posttest result for
Control group showed that There
were two students (6.25 percents)
were classified very good, 27

students (84.37 percents)
classified good, three students
(9.38 percents) classified fair, no
student was classified poor, and
no student was classified very
poor.

After teaching by wusing RCRR
strategy, the mean score of the students’
posttest was 85.46 which was
categorized as good classification. It
means that the mean score increased
about 33.59 points, while the mean score
of the students’ posttest of Control group
was 80.15, which was categorized as
good classification. It means that the
mean score increased about 32.76 points.
Furthermore, the score of students’
reading comprehension in posttest of the
two groups got improvement, but the
improvement of the Experimental group
is more progressed than Control group.

CONCLUSION

Based on the result of the data
analysis in the previous chapter, it is
concluded that: The use of RCRR strategy
can improve the students’ reading
comprehension of the nineth year
students of SMP Negeri 2 Parepare. It is
proved by the mean score obtained from
the students’ pretest at experimental
group only 51.87 and control group was
47.34. In this case, both classes were not
able to achieve the Criteria of Minimum
Standard Achievement, was 80. After the
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students were given treatments, the
mean score of experimental group was
85.46 and control group was 80.15. The
use of this strategy can improve the
students’ score. It was proved by the
result of the mean score rate of pretest of
Experimental group was 51.87 and the
mean score of posttests was 85.46 or
increase 33.59 points. In applying t-test
of the students’ posttest for both of the
groups, it was found that the t-test value
(3.123) was greater than t-table value
(2.000).
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	Experimental  Group
	Control Group
	Range of Score
	Classification
	NO
	P
	F
	P
	F
	0
	0
	0
	0
	Very good
	86 – 100
	1.
	0
	0
	0
	0
	Good
	71 – 85
	2.
	9.38
	3
	25
	8
	Fair
	56 – 70
	3.
	68.75
	22
	65.63
	21
	Poor
	41 – 55
	4.
	21.87
	7
	9.37
	3
	Very Poor
	≤ 40
	5.
	100
	32
	100
	32
	Total
	The result of the analysis of the students’ reading comprehension after the treatment can be seen in the following table:
	Experimental  Group
	Control Group
	Range of Score
	Classification
	NO
	P
	F
	P
	F
	6.25
	2
	37.5
	12
	Very good
	86 – 100
	1.
	84.37
	27
	62.5
	20
	Good
	71 – 85
	2.
	9.38
	3
	0
	0
	Fair
	56 – 70
	3.
	0
	0
	0
	0
	Poor
	41 – 55
	4.
	0
	0
	0
	0
	Very Poor
	≤ 40
	5.
	100
	32
	100
	32
	Total
	The test result of students’ mean score of both groups is shown in the Table IV.3 below.
	Mean Score
	Gained Score
	    Posttest 
	        Pretest 
	Group
	33.59
	85.46
	51.87
	Experimantal 
	80.15
	47.34
	Control 
	The standard deviation of students of both groups was presented in the following table.
	Different Standard Deviation
	Standard Deviation
	Posttest
	Pretest
	Group
	1.88
	7.11
	8.99
	Experimental 
	6.55
	7.39
	Control 
	To know the significant difference between the results of students’ mean score of both groups on pretest, the researcher used t-test (test of significant). The result is showed on table IV.5 below.
	t-table
	df
	t-test
	Test
	2.000
	62
	1.961
	Pretest
	The mean score of two groups as the result of posttest then analyzed by using t-test value to see whether there is significant difference of students’ reading comprehension between both groups after giving the treatment. The researcher found that the ...
	t-table
	df
	t-test
	Test
	2.000
	62
	3.123
	Posttest

