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Abstract

With the social inquiry learning model, it is hoped that students will be able to solve problems
by looking for and finding answers or solutions themselves so that in the process of solving
problems, critical thinking is required to solve and find answers. The method in this research is
this type of research is a queasy experimental design with a research design Nonequivalent
Control Group Design. This study uses data collection techniques in the form of tests. The test
given is in the form of descriptive questions to measure students' social problem-solving skills.
In this case, two stages of the test passed. The first stage is the initial test (pretest), and the
second is the final test (posttest). The results of this study were the normality test using the
Kolmogorov-Sminov test with a significance value of 0.036 for the control class, while the
significance value for the experimental type was 0.204. Because the significance value of the
two categories is greater than the significance level (a) of 0.05, it can be concluded that this
study is a normally distributed population. Meanwhile, the two groups' final state data
normality test was based on the results after testing and normality testing using the
Kolmogorov-Sminov test with a significance value of 0.190 for the control class, while a
significant value for the experimental type was 0.200. Because the significance value of the
two categories is greater than the significance level (a) of 0.05, it can be concluded that this
study is a normally distributed population.
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Introduction

Critical thinking is critical in the
learning process. By thinking critically,
students are expected to be able to
understand the material to improve
students critical thinking skills in learning
practice [1]. Therefore, it is necessary to
think critically for students to train the brain
to learn to understand the material, and
they are expected to be good at managing
the information received. If students don't
think critically, what happens is difficulty
solving problems as well as understanding

the material or not knowing the information
that must be trusted because so far, critical
thinking has not become one that is
entrenched among students, so there are
still students who are passive in the learning
process, not feel free to think or ask. The
impact that occurs if students do not think
critically is that it will make the brain more
inflexible [2].

Critical thinking is a way of thinking
about the problems described or concepts
presented in the form of ideas or ideas [3].
Critical thinking is carried out in-depth,
filtering various information obtained and
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looking for the truth regarding the data
obtained. Critical thinking can be said to
think logically based on facts. Through
necessary thinking skills, students will be
invited to analyze the truth of information
obtained from various sources and decide
[4]. Developing critical thinking skills can be
done through learning Social Sciences.

Based on research conducted in
elementary schools, the learning model
used in social studies learning in elementary
schools is still traditional, not in the
increasingly advanced times and the
environment in which students are.
Learning takes place conventionally.
Learning like that certainly won't make the
class fun. The teacher has not yet actively
involved students in teaching and learning
activities [5]. Learning that takes place
requires more memory and memorization
of students; for example, learning
proclamation material, students will
memorize events in the process of
formulating the proclamation as well as
dates and figures who contributed without
stimulating insight into the thinking and
solving problems. Learning through
memorization will make students
dependent on the teacher, who is a source
of information [6], making students not
want to think more deeply because the
information has been provided.

To overcome the problems above, a
learning effort must be needed to optimize
and train students to think critically.
Learning approaches can optimize critical
thinking skills, one of which is by applying a
learning approach whose learning activities
are centered on students, learning that can
make students active, independent, and
fully responsible during learning [7]. One of
the models that can be used in social studies
learning is the social inquiry model. The
social inquiry model is a relatively new
learning model in social studies, adopted
from the inquiry learning model, which is
usually applied to the sciences. This model
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resulted from the ideas of Hilda Taba and T
Richard Suchman, which were further
developed by Byron Massialas and
Benyamin Cox [8].

The learning model is a pattern that
has been planned in such a way and is used
as a guideline for the implementation of
teaching and evaluation of learning in class,
which is the embodiment of curriculum
preparation, arrangement of material, and
provision of instructions to achieve specific
goals in education [9]. A specific learning
model is also needed to learn in a particular
learning process. This means many learning
models and learning styles have different
goals. If a teacher wants his students to be
productive, active, and creative, then the
teacher must allow students to grow and
develop according to their style, and the
application of learning models must also
follow the needs of students [10].

The learning model has a significant
contribution to teaching and learning
activities. The ability to capture lessons by
students can be influenced by choosing a
suitable learning model so that the learning
objectives set will be achieved. Various
learning models can be wused as an
alternative for teachers to make learning
activities in class take place effectively and
optimally. An example is the social inquiry
model [11].

The social inquiry learning model is an
essential model for training students in
conducting research or a model that
teaches students to find and obtain their
answers. So the social inquiry learning
model is expected to stimulate students to
think critically. That way, students will be
able to think critically to solve problems [12]

The inquiry was also developed
through the theory of Jean Piaget with
cognitive  constructivist theory and
Vygotsky's theory which formulated the
idea of social constructivism. Jean Piaget
believes that learning is a self-discovery
process, where a person experiences
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directly, interacts, and observes the
surrounding  environment to learn
something [13]. Meanwhile, believes that a
person's cognitive development results
from interaction with the environment and
society. Vygotsky believed that social and
cultural aspects helped one's mental
processes. Lev Vygotsky succeeded in
developing the theory of social
constructivism [14]. Santrock explains that
in the social constructivist approach,
Vygotsky emphasizes that students
construct their knowledge by actively
interacting socially with others [15].
Student knowledge is influenced by the
culture in which students live in terms of
beliefs, customs, language, and skills taught
by the student's living environment, so
teachers must provide plenty of space for
students to build knowledge together
through learning interactions at school [15].

The social inquiry learning model aims
to change conventional learning activities
that are more teacher-centered, to more
innovative learning and make students the
center of education (student-oriented). This
is to the social studies learning orientation
that social inquiry learning must be carried
out with social inquiry to improve students'
ability to interact in socializing with their
study partners to provide them with social
life [16].

The learning steps in the social inquiry
model are as follows: (1) the first stage
(orientation)  contains  activities to
determine the problem as a subject to be
formulated in the form of questions; (2) the
second stage (hypothesis), making quick
answers from previous insights; (3) the third
stage (definition), describes the hypothesis;
(4) the fourth stage (explorative), in the
form of testing the hypothesis by using
logic; (5) the fifth stage (proof), collecting
the facts and data needed; (6) the sixth
stage (generalization), namely making
conclusions from the information that has
been obtained as a solution or answer to a
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problem that can be accepted as authentic
[8].

Supriya, the purpose of social inquiry
is expected to be able to assist people in
solving social problems so that they need to
obtain a better life. For that, social
guestions should give priority or focus on
practical issues of society [17]. Meanwhil,
social search allows students to explore
their potential. Learning based on direct
experience experienced by students will
increase students' understanding of the
concept, making learning feel more
meaningful for students and not just
fixating on theory [18].

According to Sanjaya, in general, the
learning process using the inquiry learning
model can follow the following steps: (1)
Orientation, the orientation step is a step to
foster a conducive learning atmosphere or
climate responsive. In this step, the teacher
conditioned the students to be ready to
learn. The orientation step is crucial; (2)
formulating a problem is a step in which
students find problems and then determine
the main issues to which they want to find
answers. At this problem formulation stage,
students are invited to write down the
essential points of the problem. The teacher
as a facilitator must guide how students can
find issues that require answers; (3)
Formulating a hypothesis, this stage is a
quick answer to a problem being studied. As
an immediate answer, the idea needs to be
tested for truth. Great student curiosity will
encourage students to assume solutions to
a problem; (4) collecting data is the activity
of capturing the information needed to test
the proposed hypothesis; (5) trying the
idea, at this stage, is the process of
determining the answer that is considered
acceptable according to the data or
information obtained based on data
collection; (6) formulating conclusions, at
this stage the process of describing the
findings obtained based on the results of
hypothesis testing is carried out [19].
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The development of students' social
behavior is marked by an interest in friends'
activities and an increasingly strong desire
to be accepted as a group member. He is
dissatisfied when not with his friends.
Students are no longer satisfied playing
alone at home or with siblings or doing
activities with family members; students
want to be with their friends and will feel
lonely and dissatisfied if they are not with
their friends [20].

Learning is a process of student
interaction with educators and learning
resources in a learning environment.
Learning is assistance educators provide so
that acquiring knowledge and knowledge
can occur, mastering skills and character,
and forming attitudes and beliefs in
students [21]. The learning process can help
students learn well and emphasizes student
activity through the interaction of learning
experiences. Thus, learning occurs when an
individual behaves, reacts, and responds
due to experience.

With the social inquiry learning
model, it is hoped that students will be able
to solve problems by looking for and finding
answers or solutions themselves, so in
solving problems, critical thinking is
required to solve and find answers.

Method

This type of research is a quasi-
experimental design with a Nonequivalent
Control Group Design. The description
design used in this type of research is.

Tabel 1. Research design: Nonequivalent
Control Group Design

01 X (o )
(o 04
Information:

O 1= Giving a pretest to the experimental
class
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O 3= Giving a pretest to the control class

O 2= Giving a posttest to the practical class
O 4= Giving a posttest to the control class

X = Treatment of the application of the
social inquiry learning model in the
experimental class

This research was conducted in four
elementary schools in the Klaten district,
two as control schools and two more
schools as the treatment group. This study
uses data collection techniques in the form
of tests. The test given is descriptive
guestions to measure students' social
problem-solving  skills at Elementary
Schools in Klaten Regency. In this case, two
stages of the test passed. The first stage is
the initial test (pretest), and the second is
the final test (posttest).

The first test is given to know the
initial abilities of students from both the
control and experimental classes. At the
same time, the second test was given to see
if there was any effect on social problem-
solving skills in the two types. This learning
outcome test is made by the indicators on
the subject matter determined in the
curriculum used in the school concerned.
Thus, in the end, it can be seen the
differences in students' social problem-
solving skills in the experimental class and
the control class so that it can be seen that
the magnitude of the influence of the
application of social inquiry learning models
affects students' social problem-solving
skills.

Results and Discussion

Based on the pretest results
obtained, the data normality test can be
performed to determine whether the
sample is usually distributed. SPSS data
processing program version 22 was used in
the analysis with the Kolmogorov-Smirnov
normality test. The results of the data
normality test for the two baseline groups
were based on the pretest results.
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Tabel 2. Normality test

Kolmogorov- | Shapiro-Wilk
Smirnov ?
Class
Stat | df | Sig| Stat | df | Sig.
istic . | istic
s 5
con
,18 .0 .08
trlo 3 36 36 ,894 | 36 6
Pre Ex
test pe 2
.| ,15 ’ ,35
ri 9 39 041 ,8751 39 5
me
nt

The table above shows the normality
test results using the Kolmogorov-Sminov
test with a significance value of 0.036 for
the control class, while the significance
value for the experimental type is 0.204.
Because the significance value of the two
categories is greater than the significance
level (a) of 0.05, it can be concluded that
this study is a normally distributed
population. Meanwhile, the final state data
normality test for the two groups was based
on the results after testing.

Next, the Final State Data Normality
Test (Posttest) will be carried out.
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Tabel 3. Final State Data Normality Test
(Posttest)

Kolmogorov- | Shapiro-

Smirnov 2 Wilk
df |[Si
Class Stat | df [Sig|St g.
istic . ati
S sti
cs
,15 11,9 ,2
Cont 36 27
9 90| 71 60
Post rol
test Expe ,2
. 114 19 I2
rime 391 00 29
; 3 .| 84 38
n

The table above shows the normality
test results using the Kolmogorov-Sminov
test with a significance value of 0.190 for
the control class, while the significance
value for the experimental type is 0.200.
Because the significance value of the two
categories is greater than the significance
level (a) of 0.05, it can be concluded that
this study is a normally distributed
population.

Based on the results of the pretest
and posttest of the control class and the
experimental type, a data homogeneity test
can be carried out to determine whether
the population used is homogeneous. The
analysis with the Levene test used the SPSS
version 22 data processing program.

The results showed that social
inquiry learning models affected students'
social problem-solving skills. This is from —t
count <; clear -t-table or t-number > t-table
(-4.096 < -2.006) and a significance value
<0.05 (0.000 <0.05). This indicates that H1 is
accepted and HO is rejected. The normalized
confirmation test shows that overall (mean)
in the experimental class, the increase in
social problem-solving skills is in the
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average category of 0.58. Meanwhile, the
control class recorded an increase in overall
social problem-solving skills (mean score) of
0.22 in the low sort. Based on these data, it
can be concluded that there are significant
differences in social problem-solving skills
between classes using the social inquiry
learning model and types using traditional
learning models.

This is shown by several
observations that the researchers found
both in the experimental and control classes
during the study. The pretest results for
both the practical and management courses
showed that the average score of the social
problem-solving skills of the two groups was
still relatively low. Most of the students felt
uncomfortable and confused (complex)
with the questions posed by the researchers
because they were not used to working on
guestions to solve social problems using
High Order Thinking (HOT). They feel
alienated and do not understand the terms
"problem identification" or "problem
formulation" for social problem-solving
skills, so the answers they give are still not
quite right.

Considering such pretest results, the
researcher tries to achieve satisfactory
results during the posttest. With the
possibility of 4 face-to-face meetings in the
experimental class and four face-to-face
meetings in the control class, the researcher
tried to offer Treatment by applying the IPS
learning model in the practical type and its
application. . traditional learning models in
the control class. The aim is to examine
significant differences in social problem-
solving skills between classes using the
Social Inquiry learning model and types
using traditional learning models.

While the research took place in the
experimental class, the researcher made
every effort to apply the learning steps
according to the social research model.
Researchers also do not forget to guide
students when experiencing difficulties in
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learning. Researchers persistently try to
invite students to solve social problems
according to indicators of success in solving
social issues.

Conclusion

Based on the explanation of the
results above, it can be concluded that by
applying the social inquiry learning model to
students in improving their social studies
learning model, social studies can create a
student-centered learning environment
(SCL) in students seek or research
systematically, critically, logically and
analytically so that they can confidently
formulate their findings. First, there is a
significant difference between students'
social problem-solving skills in the
experimental and control classes.

The average social problem-solving
ability in the practical class using the social
inquiry learning model was higher than that
in the comparison class using the traditional
learning model. Second, the social research
learning model has advantages over the
social research learning model in terms of
improving students' social problem-solving
skills because syntactically, the social
research learning model is related to
students' social problem-solving skills,
making it more accessible. For students to
solve. social issues that arise in society.

Bibliography

[1] S. Suhartini and A. Martyanti,
“Meningkatkan Kemampuan Berpikir
Kritis pada Pembelajaran Geometri

Berbasis Etnomatematika,” J.
Gantang, 2017, doi:
10.31629/jg.v2i2.198.

[2] F. Inggriyani and N. Fazriyah,
“ANALISIS KEMAMPUAN BERPIKIR
KRITIS SISWA DALAM

PEMBELAJARAN MENULIS NARASI DI
SEKOLAH DASAR,” JPD J. Pendidik.
Dasar, 2018.

[3] A. Susanto, Teori Belajar dan
Pembelajaran. Jakarta: Kencana,

Copyright © 2021 Edumaspul - Jurnal Pendidikan (ISSN 2548-8201 (cetak); (ISSN 2580-0469 (online)



[4]

[5]

[6]

[7]

[8]

[9]

2014.

K. Musfikhuna, “the Influence of
Learning Media and Learning
Motivation on Critical Thinking

Ability of Fe Unj Students,” J.
Pendidik. Ekon. Perkantoran, dan ...,
2021.

T. A. Saputra, “Pembelajaran IPS Di
Sekolah Dasar Berbasis pembelajaran
Tematik,” EduHumaniora | J.
Pendidik. Dasar Kampus Cibiru, 2016,
doi: 10.17509/eh.v1i2.2736.

W. L. J. Nursiti, N. & Barat,
“Keterampilan Berpikir Kritis (Critical
Thinking Skill) dalam Pembelajaran
llmu Pengetahuan Sosial,”
Widyaiswara LPMP Jawa Barat, vol.
1, no. 1, pp. 1-10, 2013.

I. H. Ariani, “Peningkatan Aspek
Psikomotorik pada Anak Tunagrahita
Sedang di SDLB Panca Bhakti
Magetan Tahun Pelajaran
2016/2017,” Fakultas Tarbiyah dan
Keguruan, Institut Agama Islam
Negeri Ponorogo, 2017.
S. P. Ritiauw and L.
“MENGEMBANGKAN
KETERAMPILAN  BERPIKIR  KRITIS
SISWA SEKOLAH DASAR MELALUI

Salamor,

IMPLEMENTASI MODEL
PEMBELAJARAN SOSIAL INKUIRI,”
Pedagog. J. Pedagog. dan Din.
Pendidik., 2020, doi:

10.30598/pedagogikavoldissuelpag
e42-56.

R. Rahmiati, M. Rezi, and M. Zubir,
“PENGEMBANGAN MODEL INKUIRI
SOSIAL DALAM  PEMBELAJARAN
ALQURAN-HADIS: PENELITIAN
PENGEMBANGAN DI MADRASAH
TSANAWIYAH  (Development  of
Social Inquiry Model In Learning of
The Quran-Hadith: Development
Research In Madrasah Tsanawiyah),”
J. llm. Didakt. Media IIm. Pendidik.
dan  Pengajaran, 2021, doi:
10.22373/jid.v22i1.9305.

[10]

[11]

[12]

[13]

[14]

[15]

[16]

[17]

Jurnal Edumaspul, 5(1), Year 2021 - 791

(Iswan Riyadi)

F. Hidayat and M. Nizar, “MODEL
ADDIE (ANALYSIS, DESIGN,
DEVELOPMENT, IMPLEMENTATION
AND EVALUATION) DALAM
PEMBELAJARAN PENDIDIKAN
AGAMA ISLAM,” J. Inov. Pendidik.
Agama Islam, 2021, doi:
10.15575/jipai.v1i1.11042.

E. R. Purbara, Subadiyono, and
Kasmansyah, “Pengaruh  Model
Pembelajaran Cooperative
Integrated Reading and Composition
terhadap Kemampuan Membaca
Pemahaman Teks Berita,” Ling. J.
Bhs. Sastra, vol. 19, no. 1, pp. 38—42,
2018.

T. Rustini  and F. Tjandra,
“Penggunaan Model Inkuiri Untuk
Meningkatkan Kemampuan Berpikir
Kritis Siswa Dalam Pembelajaran IPS
Di SD,” EduHumaniora | J. Pendidik.
Dasar Kampus Cibiru, 2016, doi:
10.17509/eh.v4i2.2829.

A. Nardo, “Exploring a Vygotskian
Theory of Education and Its
Evolutionary Foundations,” Educ.
Theory, 2021, doi:
10.1111/edth.12485.

D. N. Utami, “THE EFL TEACHERS’
BELIEFS AND THEIR TEACHING
PRACTICES,” OKARA J. Bhs. dan
Sastra, 2016, doi:
10.19105/0jbs.v10i2.974.

E. Mahananingtyas, “PENDEKATAN
KONSTRUKTIVIS SOSIAL DALAM
PENINGKATAN HASIL BELAJAR IPS DI
SD KELAS IV,” Pedagog. J. Pedagog.
dan Din. Pendidik.,, 2020, doi:
10.30598/pedagogikavol6issuelpag
e34-44.

H. Spires, M. Himes, C. C. Lee, and A.
Gambino, “‘We Are the Future’:
Critical Inquiry and Social Action in
the Classroom,” J. Lit. Res., 2021, doi:
10.1177/1086296X211009283.

N. Doble and M. V. Supriya, “Student
life balance: Myth or reality?,” Int. J.

Copyright © 2021 Edumaspul - Jurnal Pendidikan (ISSN 2548-8201 (cetak); (ISSN 2580-0469 (online)



[18]

[19]

[20]

[21]

[22]

Educ. Manag., 2011, doi:
10.1108/09513541111120088.

H. J. Lesilolo, “Penerapan Teori
Belajar Sosial Albert Bandura Dalam
Proses Belajar Mengajar Di Sekolah,”
KENOSIS J. Kaji. Teol., vol. 4, no. 2, pp.
186-202, 2019, doi:
10.37196/kenosis.v4i2.67.

W. Sanjaya and W. Sanjaya, Strategi
pembelajaran berorientasi standar
proses pendidikan / Wina Sanjaya,
vol. 2008, no. 2008. 2008.

D. Nawawulan, S. Istiningsih, and B.
N. Khair,  “Pengaruh Model
Pembelajaran CIRC (Cooperative
Integrated Reading and Composition)
Terhadap Kemampuan Membaca
Pemahaman Peserta Didik,” J. Classr.
Action Res., vol. 5, no. 1, 2023.

M. Fathurrohman, Paradigma
Pembelajaran K.13 Strategi Alternatif
Pembelajaran di  Era  Global.
Yogyakarta: Kalimedia, 2015.

H. Snyder, “Literature review as a

[23]

[24]

[25]

[26]

Jurnal Edumaspul, 5(1), Year 2021 - 792
(Iswan Riyadi)

research methodology: An overview
and guidelines,” J. Bus. Res., 2019,
doi: 10.1016/j.jbusres.2019.07.039.
J. N. Lester, Y. Cho, and C. R.
Lochmiller, “Learning to Do
Qualitative Data Analysis: A Starting
Point,” Hum. Resour. Dev. Rev., 2020,
doi: 10.1177/1534484320903890.
M. Indonesia, “Nenemo, Gerak
Tubuh Keikhlasan Petani,”
mediaindonesia.com, 2018.
https://mediaindonesia.com/weeke
nd/198605/nenemo-gerak-tubuh-
keikhlasan-petani

Issuu, “Modul Pendidikan Karakter,”
Issuu.com, 2020.
https://issuu.com/tubabacerdas/doc
s/modul_20penumbuhkembangan_
20karakter_20tubaba

D. P. K. Tubaba, Modul Pendidikan
Karakter. Tulang Bawang Barat:
Pemkab Tubaba, 2019.

Copyright © 2021 Edumaspul - Jurnal Pendidikan (ISSN 2548-8201 (cetak); (ISSN 2580-0469 (online)



